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ABSTRACT
Towards a graded lexical inventory in L2 Spanish: insights from productive vocabulary knowledge
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It is widely acknowledged that vocabulary is a major component of native and non-native linguistic
competence (Hulstijn, 2015). Since its publication, the CEFR has been widely used in developing
language syllabuses and proficiency tests and has, thus, become accepted as the standard for grading
L2 proficiency (Figueras, 2012). However, when it comes to setting vocabulary goals, concerns about
how to grade lexical repertoire still arise today (Tarrés, 2017; Francois, Volodina, Pilan & Tack, 2016).
For Spanish, the reference level descriptors of the Plan Curricular del Instituto Cervantes (Instituto
Cervantes, 2006), based on the CEFR, provide lexical lists per level, but the number of lemmas is
limited. This lack of systematization leads L2 teachers to the challenge of identifying the most
important words to teach - and thus to assess - at each stage of the learning process.

Most research seeking to address this issue has examined word frequencies in L1 corpora (e.g.,
Sebastian, Cuetos, Carreiras & Marti, 2000), frequency distribution of receptive vocabulary
knowledge across different CEFR levels (e.g., Durlich & Francois, 2018) and expert knowledge (e.g.,
Garcia Salido, 2017; Instituto Cervantes, 2006). This study, by contrast, seeks to explore the
pedagogical potential of analysing frequency distribution of productive vocabulary knowledge across
different CEFR levels.

The data comes from the GRERLI-ES2 corpus (Tolchinsky, Aparici, Rosado, & Cuberos, 2023) which
includes 280 texts, comprising in total 34,212 tokens, produced by 70 non-native speakers of Spanish
(L1 = Arabic, Korean, Chinese). All participants produced four texts. After watching a silent video
about conflict situations at school, they were asked to tell orally and in writing a personal experience
about a similar situation in which they had been involved (narrative text), and to discuss orally and in
writing the kind of problems that were shown in the video (expository text) (v. Berman & Verhoeven,
2002). Participants were distributed into four levels of competence (A2, B1, B2 and C1) which was
assessed by two expert judges with an extensive experience in assessing competence with the CEFR.
Texts were tagged using the part-of-speech tagger Freeling. As regard the lexical frequency
estimation, the normalized frequency per million words was obtained.

In this presentation, we examine the overall distribution of tokens and lemmas within our dataset
across proficiency levels. Also, we report hapax legomena and the number of lemmas that were
observed more than 10 and 5 times. Examples of the most frequently used lemmas at different CEFR
levels are provided. Finally, the frequency list is compared to the data available in the L2 Spanish
graded lexical resource ELELex (Francois & De Cock, 2018), which includes the word frequencies
observed in textbook reading activities across CEFR levels. This comparison allows us to contrast
receptive and productive vocabulary knowledge at different levels of language proficiency.
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