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Current 1ssue : academic success in HE

Failure and
dropout

Challenges of
the transition
to HE

33% of dropout in OECD

(Bargmann et al., 2021)

In the first year of HE in Belgium:

o 22% Dropout (pe Clercq & Perret, 2020)
* 41% Failure

Several new challenges (Nakhili et al., 2019) :

« Autonomous learning
 Social intergration
« Academic integration

De Clercqg & Hannuzet- EFYE 2025- 27-05-25



1.1. Entering HE : a dynamic and temporal process

Informed choice
Students readiness
Positive motivation

Efficiency,
performance and
fulfillment

Model of transition cycles

1&5 4 2
Preparation Encounter
4 ; 3
Stabilization Adjustment
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Adjustment of
expectations to the
real context of HE

Active adjustment to
the HE context and
requirements

(Nicholson, 1990)



1.2. Three fundamental needs to steer the adjustment process

ARTS
A
, /:/ ‘;-
Autonomy Competence Relatedness

« | feel that my goals and « | feel able to perform in HE » « | feel connected to other

wishes are considered » students »
Determine motivation, engagement,
perseverance, performance and well-

being (Ryan & Deci, 2020)
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1.3. Teachers : an important lever of students needs satisfaction... or
frustration

Students can count on my
support if they need it

| try to provide
positive feedbacks
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« Don’t hesitate to find
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your way of studying »

Teachers support have a
substantial role on students
engagement and
achievement (De Clercq et
al., 2021)

This role is stronger during
the encounter phase (De
Clercq et al., 2019)

5
(Gilbert et al., 2021)



2.1. Aim of the study and method

Three limitations:

— Research on the first year experience lack of longitudinal approach (sterhazy & Gijbels, 2021)

_, Little 1s known about the evolution of students needs | //7' | \'\z\

during the transition to HE

— The role of Teachers in the transition process is overlooked (sacquemart et al., 2023)

This study:

. (1) Alongitudinal investigation of students students fundamental needs during the
transition to HE
(2) An analysis of the role of teaching practices on the evolution of students needs
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2.2. Participants & Measures

O o]
33,5% l’mW @ 66%
Univ : 52,8%
HE : 47,1%
ESA:0,1%

Sample:

Adjustment (T3) Stabilization

N= 22y N =237
June 2023 September 2023 December 2023 March 2023

Teaching practices

Measures:
« Students needs : Basic Psychological Need Satisfaction and Frustration Scale (BPNSFS, Chevrier & Lannegrand

(2021)
Need for autonomy, competence and relatedness - realiability coefficient [0,72- 0,87]

« Teachers support: College need support/thwarting questionnaire (CNSTQ, Gilbert et al., 2021).
Needs support and Needs thwarting - reliability coefficients [0,71-0,80]
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2.3. Analytical procedure

Longitudinal investigation of the needs:

Autonomy
T4
Stabilization

Autonomy
T3

Ajustment

Autonomy
T2
Encounter

 Mplus 8
. Autonomy
 Growth linear model .
* Preliminary work of validation
e CFA and invariance
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Analysis of the role

of teaching practices: [ ey ] 7N

Rintercept Rslope

 Mplus 8

* Model including teachers need support
during the encounter

* Another model including teacher need
thwarting during the encounter

Autonomy Autonomy Autonomy Autonomy
T1 T2 T3 T4
Preparation Encounter Ajustment Stabilization
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3.1. What about the evolution to psychological needs?

3.1
34
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Linear decrease of satisfaction

of students autonomy
(B=-0.352; p<.001)

Linear decrease of satisfaction

of student competence
(B=-0.411; p<.001)

Quadratic increase of
satisfaction of student

relatedness
(p=0.139; p<.023)



« You can count on me »

« If you want to succeed 3.2. —What is the role of teaching

you have to outperform

other students » P ractices

Supporting practices significantly support the evolution of the three needs

— Reduce the decrease of Autonomy (g=0.501; p<.001)
and Competence (p=0.574; p<.001)

— Reinforce the increase of Relatedness (g=0.202; p=.014)

Thwarting practices have the opposite effects on the needs

— Autonomy (g=-0.245; p=.014),
— Competence (g=-0.358; p<.001),
— Relatedness (g=-0.224; p=.010),

— Need for competence Is the most strongly related to teaching practices
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4.1, — Take Home Messages

1. Importance of teacher support during the first weeks

B
 Strong effect on Autonomy and Competence |
« Support practices have stronger effects than
thwarting ones
2. First year experience is challenging for Students needs N ==
* Transition shock (Jenert et al., 2017) = ‘3

i =
 Help students to gain confidence = ﬁ (=X
« Mastery experience or verbal persuasion (Bandura, 2003) ad

 Provides students with choice opportunities
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4.2. Limitations and futures perpsectives

1. Investigation of self-reported perceptions of teaching practices

2. Lack of specificities in the analysis of teaching practices

Socioemotional = Providing a positive and caring climate o # -

- support
@ J LIS eaCh Instructional support-> Provision of structure
(Jacquemart et al., 2023) Cognitive activation = Engage students in in-depth learning activities
LT
Classroom management —> Support students interest ‘?\}‘E —
= A =
3. Lack of investigation of direct predictors/indicators of success
B —> What is the role on the evolution of engagement or on academic success?
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THANK YOU FOR
YOUR ATTENTION

@ |

Please don’t hesitate to ask questions
mikael.declercq@uclouvain.be
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