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Abstract 
Research shows (Colognesi & Dolz, 2017; Nolin, 2015 ; Sénéchal & Chartrand, 2011) that teachers feel ill prepared for  teaching and evaluating oral competences. They require guidance (de Pietro, Fisher & Gagnon, 2017).  Works on assessment for learning (Earl, 2003) suggest that pupils can be included in the evaluation process to enhance learning. It is unclear however which form of peer-evaluation is most efficient.  This study examines two conditions of peer-evaluation: pupils negotiating their feedback in smaller sub groups (1) and pupilsindividually elaborating their feedback for the others (2).Two classes of 10-12 year olds (42 pupils) from one school over a period of 16 lessons of 50 minutes each took part in the research.  Results show that the oral competence improved in both classesand that in the class where feedback was negotiated had the strongest progress.
 

Extended summary 

When a child starts primary school, even though it is unable to read or cannot read quite well yet, it can more often understand the oral messages it is given and can express itself during normal conversations. For this reason, priority is given to teaching reading and writing skills, as it is assumed that the child has already mastered oral skills in kindergarten (Dupont & Grandaty, 2017 ; Le Cunff & Jourdain, 2008 ; Simard, Dufays, Dolz & Garcia-Debanc, 2014). Therefore oral skills occupy a functional place in the class room and do not necessarily form the object of any explicit  teaching/learning, nor of any precise evaluation. 
Oral competences are very important in daily life, and, according to Lafontaine (2016)  far more important than reading and writing competences. Oral competences support the literacy development of the pupils (Lafontaine, 2013) and are a strong lever for learning to read (Bianco, 2015) and write (Colognesi & Deschepper, 2018; Nolin, 2015). Moreover, they have an important role in fighting social exclusion and reducing failure at school (Le Cunff & Jourdain, 2008 ; Nonnon, 2016).  
Despite their importance, oral competences are rarely taught in primary education (Bianco, 2015 ; Colognesi, Lyon & Deschepper, 2017 ; Gagnon, De Pietro et Fisher, 2017), amongst other due to the challenges in  evaluating oral competences. Research shows  that teachers feel ill prepared on how to teach and evaluate oral competences (Colognesi & Dolz, 2017; Nolin, 2015 ; Sénéchal & Chartrand, 2011). They require guidance (de Pietro, Fisher & Gagnon, 2017), both with the listening part of oral competences   (comprehension) and the speaking aspect (speaking in public).  

Works on assessment for learning (Earl, 2003) suggest that pupils can be included in the evaluation process to enhance learning. Up to present, it remains veiled which form of peer-evaluation is the most efficient in the field of evaluating oral competences. This study examines two peer-evaluation set-ups: pupils negotiating their feedback in smaller sub groups (1) and pupilsindividually elaborating their feedback for the others (2).
To measure the effects of the peer interactions, with or without negotiating feedback, on the development of oral competences of primary school pupils, we have realised a mixed method study. Two classes of 10-12 year olds from one school (N with negotiating= 2?; N without negotiation= 2?) participated in the researchover a period of 16 lessons (50 minutes each).  

The pupils took part in an intervention based on the method of the “Itinéraires” (Colognesi & Lucchini, 2018) adapted for oral competences.  Pupils are invited to produce several versions of their message, while being supported by the teacher’s scaffolds and the feedback of their peers.  Two oral genres have been taught successively: a life’s story and presenting a project. We have collected the ten oral versions produced by the pupils in the framework of the method, or 420 productions.  To these productions we have applied an evaluation table to measure the progress between consecutive versions. Further more, during the 16 lessons, the class activities and the work in sub-groups were recorded. These recordings were transcribed and analysed using verbatim analysis. Nexto to this, we have also followed a few of the pupils in each class : they participated in metacognitive reflections exercises (Efklides, 2008 ; Veeman, 2012) to better understand their strategies, their point of view and their perception of the courses.

Results of an  ANCOVA indicate that the oral competences of the pupils have improved in both classes  : F(1,39) = 4.58, MSE = 25.00, p = .04, l’Êta carré partiel 2 = .11. Moreover, we have noted that a collectively negotiated feedback enhanced pupils’ oral competences more. The results from the qualitative analyses indicate that the peer feedback increase students’ self-efficacy. This is an important finding, given that that oral communication often generates stress for pupils. Analyses on the different strategies are ongoing. These analyses of the evaluation process by the peers allowed us to show the aspects taken into account by the pupils when they give feedback to their fellow pupils and how they go about given the feedback. We show amongst others: 1) how these feedbacks increase the personal feeling of efficiency, which we think is important concerning oral communication, being a source of stress for pupils and 2) what strategies are used by the pupils while negotiation feedback.
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