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Quick question!

• What’s the easiest way to fix a slow 
elevator?

Designers often add a mirror.
They change the experience, not the motor.



The research-practice gap

• Misalignment between researcher goals (theoretical generalizability) 
and teacher needs (situated solutions)

• L2 Teachers often view research as abstract or inaccessible (Borg, 2009; 
Marsden & Kasprowicz, 2017)

• Belgian FW-B context: teachers and policymakers lack access to 
evidence and to tools for using it (Dachet & Baye, 2021)



The ASLA rationale (Han, 2016)

• FSLA: FSLA represents basic/fundamental research aimed at uncovering 
core phenomena in SLA, typically with a psycholinguistic or cognitive focus. 
Little regard for how the insights and findings might translate into practical 
ideas or solutions.

• ISLA: classroom-based but often prioritizes internal validity over ecological 
validity. 

• Persistent theory-practice divide (Clarke, 1994; Nassaji, 2012, Sato & Loewen, 2022).

• ASLA : real life educational concerns front and center; responds to critiques 
of ecological validity in SLA (Douglas Fir Group, 2016; Han, 2016).



Applied SLA (Han, 2016) or... SLD (Han, 2020)?

• Calls for research embedded in authentic contexts

• Micro-meso-macro analysis (Douglas Fir Group, 2016)

• Knowledge co-constructed with practitioners

• Moves beyond intervention testing toward contextual 
understanding

• Complex Dynamic Systems Theory (CDST; Larsen-Freeman, 2020)





Why ASLA remains underdeveloped

BLURRED BOUNDARIES WITH FSLA 
AND ISLA

LACK OF KNOWLEDGE ON HOW TO 
CONDUCT ASLA RESEARCH 

ACADEMIC REWARD STRUCTURES 
FAVOR THEORY OVER PRACTICE-

RELEVANT INQUIRY



Why DBR?

• DBR methodology defined as iterative, collaborative design in real 
settings (The DBR Collective, 2003; Wang & Hannafin, 2005)

• Simultaneously solves practical problems AND generates 
theoretical insights

• Respects contextual complexity 

• Clear epistemic roles and functional complementarity which 
supports teacher agency.

• So… concretely? 



Theory in DBR (inspired by McKenney and 

Reeves, 2018)

DBR steps (adapted from Plomp, 2013 and 

Herrington et al., 2007) 

“If you want to design intervention X for the 
purpose/function Y in context Z, then you are 
best advised to give that intervention the 
characteristics A, B, and C, and to do that via 
procedures K, L, and M, because of arguments 
P, Q, and R.” (van den Akker, 1999, p.9)

(Re-)



DBR as ecological methodology

• Iterative: Captures emergent, nonlinear learning processes (Larsen-Freeman & 
Cameron, 2008)

• Generates ‘particularizable’ principles (Romero-Muñoz & Decorte, submitted) in 
the sense of ‘particularizable knowledge’ (as introduced by Clarke, 1994; Spada, 

2019), rather than generalizable knowledge

• Makes visible structural and ideological factors influencing practice

• Fits FW-B reality and its current large-scale curricular reform: 

Le Pacte pour un enseignement d’excellence



Illustration: DBR Project (FW-B)

• Two-year DBR project + one-year follow-up

• Co-design of Metacognitive Oracy Instruction (MOI)

• Mixed-methods: questionnaires, interviews, learner 
artifacts

• Embedded in reform emphasizing metacognition (FW-B, 
2017)



The case of MOI (MSI and Journal) in the FW-B 
(Decorte et al., accepted)

• RQ 1: How did L2 teachers’ perceptions of the DBR process and MOI evolve over the two years?  

• RQ 2: What were the teachers’ reported effects of DBR on their practices a year later? 



Findings

• Increased perceived usefulness and feasibility of MOI (Years 1–2)

• Metacognitive journals: initial skepticism → later acceptance

• Collaboration with researchers viewed as supportive and 
empowering

• Teachers sustained MOI (with different levels of ownership) one 
year later 



Multilevel insights via DBR

• Micro: material adaptation, learner difficulties, pedagogical 
routines

• Meso: institutional constraints (curriculum, time, evaluation)

• Macro: reform discourses, ideologies of evidence (generalizability 
vs. particularizability), teacher autonomy

• DBR reveals dynamic interactions across levels



DBR and the AI Turn

• AI integration involves a paradigm shift (Meunier & Decorte, in press) that 
requires studying acceptance, resistance, reinterpretation

• DBR enables tracing how teachers reshape AI-inspired innovations 
to fit their own context (micro-level)

• Generates particularizable principles that can inform other 
contexts (meso) and policies (macro)

• Avoids treating AI tools as isolated interventions



If you want to conduct ASLA research, 
DBR is a viable option, because… 

DBR CONCRETIZES ASLA BY 
OPERATIONALIZING ECOLOGICAL 

VALIDITY

STRENGTHENS TEACHER AGENCY 
AND RESEARCH-PRACTICE 

RECIPROCITY

GENERATES USEFUL, TRANSFERABLE 
DESIGN PRINCIPLES GROUNDED IN 

CONTEXT



Ready to discuss this 
further with you! 
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