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1. Introduction
Ditransitive constructions such as in He gives his father a book have attracted the interest of many scholars, both in Anglo-Saxon research (see among others Goldberg 1992, 1995, and 2006; Gropen et al. 1989; Levin 1993; Rappaport Hovav & Levin 2008) and in German studies (for instance De Vaere (2023), Rauh (2020), Wegener (1985), Welke (2011 and 2019) or Zifonun et al. (1997)). However, all these studies are rather theoretical and they do not address the foreign language learning and teaching perspective - apart from Baten & De Cuypere (2014), who investigate the so-called double object constructions in Dutch and German, or De Koster / Baten (2014), who deal with the order of the two objects in an analysis about Russian learners who transfer the preferred order ‘topic-recipient’ into English. A first detailed empirical study on the difficulties in learning the German ditransitive construction is provided by De Knop & Mollica (2023). Based on a pretest with Italian-speaking learners of German, they found that most of the difficulties involved are an incorrect argument structure or an inverted order of the dative and accusative complements, especially when they have a pronominal form. This does not surprise as the Italian order of the complements is exactly the opposite of the German order. Of particular interest are constructions which contain specific German verbs such as lehren (‘to teach’), abfragen (‘to interrogate/to test’), or abhören (‘to intercept’), which require two accusative complements, i.e. also an accusative case for the recipient. Although these verbs constitute a major challenge for learners of German, this topic has hardly been dealt with in the scientific research, in grammar books or manuals for German. This is exactly where our study comes in. It first discusses the tests conducted by De Knop & Mollica (2023) with Italian-speaking learners of German in order to define the difficulties related to the learning of the German ditransitive construction, more specifically with verbs which require two accusative complements. In a second step, it adopts a usage-based approach by looking at corpus data which offer a more differentiated and authentic picture about the use of these verbs in the argument constructions, thereby contradicting the strict view advocated in grammar books and manuals for the learning of German.
	The paper is structured as follows: in Section 2, the ditransitive construction is first described in general terms according to the constructionist approach. The motivation for choosing the construction-based approach for the description of the ditransitive construction can be found in a number of studies. Following Bencini & Goldberg (2000), but also Baicchi (2013), the results of a series of tests with Italian-speaking learners of German have been discussed in De Knop & Mollica (2016), which prove that learners sort ditransitive constructions, even phraseologisms, preferably as instantiations of the abstract ditransitive construction and not so much according to the verb occurring in the phraseologism. And indeed, the ditransitive construction can best be described in a holistic way and when all the constituents of the ditransitive construction are being considered. In this section we will zoom in onto further assets of Construction Grammar for the definition of the ditransitive constructions and its instantiations. A special focus is given to some special verbs appearing in the ditransitive argument structure and with a transfer semantics, but which have two accusative complements – rather than a dative and an accusative complement. Section 3 adopts a contrastive perspective by focusing on German-Italian differences in the realization of the ditransitive construction. The concrete study with the two parts of a pretest illustrating the learning difficulties of the ditransitive construction (see De Knop & Mollica 2023) is discussed in Section 4. Section 5 presents the corpus data for ditransitive constructions with two accusatives and discusses the tendencies resulting from the corpus search. The final Section 6 summarizes the findings obtained with the study and discusses some pedagogical perspectives resulting from the corpus data analysis. 
 
2.  Definition and characteristics of the German ditransitive construction
In the scientific literature on Construction Grammar (Goldberg 1992, 1995 & 2006; Proost 2014) ditransitive constructions have been defined as form-meaning pairs expressing a transfer semantics, X CAUSES Y TO RECEIVE Z (Goldberg 1995: 49). At the syntactic level, the ditransitive construction has the form [Verb Subject Object1 Object2], i.e. it contains a verb of ‘giving’, e.g. geben ‘to give’, schenken ‘to offer as a present’, zeigen ‘to show’, verkaufen ‘to sell’, etc. and  further two objects, an indirect and a direct one. Both objects encode the thematic roles of the RECIPIENT (indirect object) - which is a living being - and a THEME (direct object).  German as a case-marked language ascribes different cases to the two objects. The indirect object is in the dative (dative object), while the direct object is realized in the accusative (accusative object), e.g.
(1) Der Osterhase gibt den Kindern [DATIVE] Schokoladeneier [ACCUSATIVE].
The Easter bunny gives (to) the children chocolate eggs
‘The Easter bunny gives chocolate eggs to the children.’
In prototypical unmarked usage and nominal realization, the dative object precedes the accusative object. In some cases, however, the accusative object may precede the dative object (see Section 3 below).
	The ditransitive construction presupposes a successful act of giving (Smirnova & Mortelmans 2010: 147) between a volitional agent and a willing recipient (Goldberg 1992: 58-64). However, in many instantiations of the ditransitive construction, the theme is not necessarily successfully handed over to the recipient. Goldberg (1995: 32) illustrates this with the example sentence The mother bakes her daughter a nice cake. In this example, it is not certain that the recipient (her daughter) will actually get the cake. However, the act of baking is a "necessary precondition" (Goldberg 1995: 65) for the transfer. This also applies to instantiations with the verbs promise, allow, or refuse. Thus, with promise, only the subject's intention is expressed; with verbs of permission, it is simply implied that the agent makes the transfer possible, but does not necessarily cause it (Goldberg 1995: 32). Expressions with verbs of refusing (reject, refuse, etc.) express an antonymic relation to the concept of a successful act of giving, which is possible in principle, but prevented by the agent. 
	The instantiations of the ditransitive construction are connected to the prototypical construction by so-called semantic inheritance links (Goldberg 1995: 33). In the case of the ditransitive construction, the "constructional variants" (Symanczyk Joppe et al. 2020: 15) form "a network of different related constructions with similar but not identical meanings" (Symanczyk Joppe et al. 2020: 16) thanks to a metaphorical extension. One asset of the constructionist approach is precisely that it makes it possible to capture construal variants resulting from metaphorical extension in a larger motivated network. 
	Let us now turn to some particular German verbs which express a ditransitive semantics but are used with both objects in the accusative case. These are, for example, the verbs lehren ‘to teach’, abhören ‘to intercept/to spy on sb’, abfragen ‘to test/to interrogate’, abprüfen ‘to test/to verify’, but also wissen lassen ‘to let sb know sth’. Most of these verbs are related to teaching, therefore Abraham calls them “didactic verbs” (1983: 51-53). These verbs have hardly been explored in the scientific literature, except for a smaller study by Lang (2007) who discusses some syntactic and semantic constraints that motivate the use of a double accusative (see also Plank 1987).  One asset of his study is that it also looks at corpus data which allow him to offer a more differentiated picture about the use of these verbs. Thus, starting from corpus data with the verb lehren, Lang realizes that these verbs are also often used with a dative and an accusative object, which reflects the transfer semantics with the thematic roles RECIPIENT and THEME. Following Wahrig (2003: 514), Lang (2007: 5) sees the need to distinguish between active and passive sentences to motivate the use of the complements with lehren. In active sentences there is a tendency to use two accusatives, while in the passive, variants with a dative object are also possible, as illustrated with his examples:
(2) Der Katechismus wird die Kinder gelehrt. 
The catechism is the children taught
‘The catechism is taught to the children.’
[passive sentence, theme in the nominative (= subject) in front position, recipient in the accusative]
(3) Den Kindern wird der Katechismus gelehrt. 
To the children is the catechism taught
‘The catechism is taught to the children.’
[passive sentence, recipient in the dative in front position, theme in the nominative]
(4) ? Der Katechismus wird den Kindern gelehrt. 
The catechism is to the children taught
‘The catechism is taught to the children.’
[passive sentence, theme in the nominative (= subject) in front position, recipient in the dative]
It seems that the position of the indirect object plays a major role for the acceptability of this object in the dative : it is not clear whether variant (4) is acceptable or not.
	Furthermore, Lang (2007: 5) observes that not all verbs that occur with a double accusative are indeed equally systematically used with two accusatives. For example, the verbs abfragen and abhören also occur with two accusatives, but in the corpora there are also frequent occurrences with the valency pattern [subject, dative object, accusative object], as illustrated with the examples (5) and (6): 
(5) Der Pfarrer fragt die Kinder den Katechismus ab.
The priest interrogates/asks the children the catechism
‘The priest interrogates/asks the children about the catechism.’
[active sentence, recipient in the accusative, theme in the accusative]
(6) Der Pfarrer fragt den Kindern den Katechismus ab.
The priest interrogates/asks to the children the catechism
‘The priest interrogates/asks the children about the catechism.’
[active sentence, recipient in the dative, theme in the accusative]
This is even more often the case with those two verbs in passive sentences. If the recipient is the subject of the passive sentence, the theme remains in the accusative, as illustrated with (7):
(7) Die Kinder werden den Katechismus abgefragt.
The children are the catechism asked
‘The children are interrogated/asked about the catechism.’
[passive sentence, recipient in the accusative in front position, theme in the accusative]
By contrast, if the theme is the subject of the passive sentence, the recipient must remain in the dative (8). Compared to lehren, the dative is even obligatory here.
(8) Der Katechismus wird den Kindern abgefragt.
The catechism is to the children asked
‘The catechism is asked to the children.’
[passive sentence, theme in the nominative (= subject) in front position, recipient in the dative].
The verb fragen ‘to ask’, on the other hand , which is also assigned a double accusative in some valency instantiations, keeps both accusatives in the active and passive constructions when the theme has a pronominal form (Lang 2007: 5):
(9) Der Pfarrer fragt die Kinder etwas. 
The priest asks the children something
‘The priest asks the children something.’
[active sentence, recipient in the accusative, theme in the accusative].
(10) Die Kinder werden etwas gefragt. 
The children are something asked
‘The children are asked something.’
[passive sentence, recipient in the nominative (= subject) in front position, theme in the accusative].

If both objects with fragen have a nominal form, the theme must be expressed with a prepositional object instead of the accusative object:
(11) Sie fragen den Passanten nach dem Weg.
They ask to the passers-by after the way
’They ask the passers-by for the direction.‘
The discussion of the prior examples demonstrates that the various verbs that occur with a double accusative build a continuum, as they can individually occur more or less strictly with the double accusative or with the [subject - dative object - accusative object] pattern. Thus, lehren allows both options, with abfragen and abhören there are also both options, but in the passive sentence only the dative object is possible if the subject position is occupied by the accusative object for the theme. With fragen two accusative objects can only be used if the theme has a pronominal form. However, it should be emphasized that these uses rather correspond to tendencies – especially if we consider the small number of examples. To get a more precise and authentic picture, we think that it is necessary to look at corpus data. But before doing so, the following section examines the differences in the realization of the ditransitive construction in Italian, the learners’ language, as opposed to German.

3.  The ditransitive construction in contrast Italian vs. German
In Section 2, which has focused on the German ditransitive construction, it has already been specified that in unmarked order and nominal realization, both objects are in the middle field (Lenerz 2007), with the dative object occurring before the accusative object. However, the German language is characterized by a flexibility in the order of the constituents of the ditransitive construction (see among others Malchukov et al. 2007, Müller 1999 or Sauermann & Höhle 2018). Thus, under certain conditions, the reverse order of the complements [direct object - indirect object] is also possible. Criteria such as the definiteness of the object or the topicalization can play a crucial role. For example, Malchukov et al. (2007: 13) point out that this alternative order is "normal" when the direct object instantiates a theme with a definite article and the recipient is indefinite. They illustrate this with the example Ich gab den Apfel [ACC] einem Kind [DAT], ‘I gave the apple to a child’ (Malchukov et al. 2007: 13). Other factors may also play a role in the order of complements, as noted by Sauermann & Höhle (2018: 1): 
In general, these factors predict a preference for placing definite before indefinite, animate before inanimate, long before short, given before new, or non-focused before focused constituents. 
Of particular importance for this study is the question whether the complements are realized as nouns or pronouns (see also Kempen & Harbusch 2005 or Haspelmath 2004 and 2007). Already in the nominal realization of both complements, a significant difference in the order between German and Italian can be observed:
(12a) Der Osterhase gibt den Kindern [INDIRECT OBJ] Schokoladeneier [direct obj].
          The Easter bunny gives (to) the children chocolate eggs.
(12b) Il coniglietto di Pasqua regala uova di cioccolato [DIRECT OBJ] ai bambini [INDIRECT OBJ]
            The Easter bunny gives chocolate eggs to the children.
            ‘The Easter bunny gives chocolate eggs to the children.’
In unmarked position, the nominal complements occur in reverse order in Italian. If one of the complements is realized pronominally, the pronominal object precedes the nominal object, regardless of whether it is the indirect or the direct object. This is true for both German and Italian, as illustrated with the examples in which the direct object is pronominal:
(13a) Der Osterhase gibt sie [DIRECT OBJ] den Kindern [INDIRECT OBJ].
          The Easter bunny gives them (to) the children
(13b) Il coniglietto di Pasqua li [DIRECT OBJ] regala ai bambini [INDIRECT OBJ]
          The Easter bunny them gives to the children
         ‘The Easter bunny gives them (to) the children.’
The same applies to the dative object in pronominal form:
(14a) Der Osterhase gibt ihnen [INDIRECT OBJ] Schokoladeneier [DIRECT OBJ].
          The Easter bunny gives (to) them chocolate eggs.
(14b) Il coniglietto di Pasqua regala loro[footnoteRef:1] [INDIRECT OBJ] uova di cioccolato [DIRECT OBJ] [1:  The Italian pronoun loro in (14b) is a stressed personal pronoun for the indirect object. Such pronouns are directly related to the verb. The forms of the other stressed personal pronouns are: mi (1st pers. sing.), ti	(2nd pers. sing.), gli/le/ci (3rd pers. sing.), ci (1st pers. plur.), vi (2nd pers. plur.), gli/loro/ci (3rd pers. plur.).
] 

          The Easter bunny gives them chocolate eggs.
          ‘The Easter bunny gives them chocolate eggs.’
By contrast, if both objects are pronominal, German and Italian differ in the order of the objects:
(15a) Der Osterhase gibt sie [DIRECT OBJ] ihnen [INDIRECT OBJ].
          The Easter bunny gives them (to) them
(15b) Il coniglietto di Pasqua glielo[footnoteRef:2] [INDIRECT+DIRECT OBJ] regala. [2:  In the other persons, the indirect non-stressed pronoun is separated from the direct object, i.e. me (1st person singular, ‘to me’), te (second person singular, ‘to you’), ce (1st person plural, ‘to us’), ve (2nd person plural, ‘to you’), se (3rd person plural, ‘to them’). For further details about the Italian personal pronouns, see Serianni (2005).
] 

          The Easter bunny them them gives 
          ‘The Easter bunny gives them to them.’
[bookmark: _Hlk132794754]As can be seen with example (15b), Italian has a complex non-stressed pronoun which unifies the indirect and the direct object in the third person singular. 
Given the differences in the order of the objects between German and Italian, it can be expected that Italian-speaking learners transfer the Italian order of the objects when producing German instantiations of the ditransitive construction. The following section looks at this issue in more detail. 

4. Learning issues for Italian learners of German
When learning a foreign language, learners tend to reproduce the structures of their mother tongue into the foreign language. This has to do with "transfer effects", i.e. the activation of prior knowledge from one language - mostly from the mother tongue - which is consciously or unconsciously transferred into a foreign language (Jarvis (2010) and Jarvis & Pavlenko (2008)). Research in foreign language acquisition has shown that learners even tend to transfer the frequency of a certain construction from their native language into the foreign language (see Selinker 1969). An overgeneralization (Goldberg 2019: 112) can take place. This concerns, for instance, the order of the arguments in a construction, as illustrated by Isurin (2005) in her contrastive Russian-English study. In order to unveil possible difficulties faced by Italian learners of the German ditransitive construction, De Knop & Mollica (2023) started some empirical tests with a group of students (n = 51) of the Department Mediazione Linguistica e culturale at the Università degli Studi di Milano. The participants were in their 3rd semester, they had a proficiency level B1/B2 in the Common European Reference Framework for Languages (CEFR) and they had learned the German ditransitive construction with traditional manuals like XXX. Both parts of the pretest were uploaded on the moodle-platform of the University of Milano, the students could work at their own pace for the pretest. Part 1 of the pretest contained a task where the learners had to build 10 sentences with a word mix in italics, e.g. 
(16) Peter und seine Schwester sind beim Kaffeetrinken: erzählen – er – seine Schwester – eine spannende Geschichte. 
       ‘Peter and his sister are having coffee: tell - him - his sister - an exciting story.‘
This is an example of a ditransitive construction with a ditransitive verb. The task also included some sentences with verbs with two accusatives, e.g.  
(17) Wir sind im einem Spanischkurs in Rom: lehren – der Dozent – die spanische Sprache – die Italiener.
        ‘We are in a Spanish course in Rome: teach - the lecturer - the Spanish language - the  Italians.‘    
Some sentences contained verbs like diagnostizieren (‘to diagnose‘) which are ditransitive in Italian, but not in German – in which case they often have a completely different valency, e.g.
(18) Beim Arzt: diagnostizieren – der Arzt – meine Schwester – eine schlimme Krankheit
       ’At the doctor’s: diagnose – the doctor – my sister – a bad disease.’


The following Table 1 summarizes the results of the Pretest, part 1:

	51 Participants, 10 sentences
Total 504 valid answers
	Constructions
	Frequency

	Correct answers
	285
	56.5%

	Mistakes
	
	

	· Wrong argument structure
	97
	19.2 %

	· Wrong order of objects
	19
	3.8%

	· Wrong case with dative object
	48
	9.5%

	· Wrong case with accusative object
	35
	6.9%

	· Wrong preposition
	84
	16.7%

	· Lehren with Dative, ACC
	31
	6.2 %


Table 1 : Results of the pretest, part 1.

This first task brings to light interesting results: most mistakes were found at the level of the argument structure (19.2 %), sometimes with the use of a preposition for the expression of the complements (16.7 %). The correct use of the dative case was also a challenge (9.5 %), and some mistakes concerned the accusative object (6.9 %). Fewer mistakes were found with the order of the complements (3.8 %). This is not so surprising as the task consisted of nominal complements which is a less problematic issue. In 6.2 % of the answers the verb lehren was used with a dative object – which does not correspond to the recommendation in grammar books or learning manuals.  
	Part 2 of the pretest contained another 10 ditransitive sentences, the learners received the prompt that they had to express the objects (direct and indirect) in italics in pronominal form. Here are some examples of the sentences in task 2.  
(19) Die Mutter hat ihrem Sohn die neue Playstation geschenkt. [DATIVE OBJ. + ACCUSATIVE OBJ.]
        The mother has to her son a new playstation offered. 
        ‘The mother has offered a new playstation to her son.’
In this part too, there were some sentences with verbs which required two accusatives, as in 
(20) Der Dozent lehrt die Studenten die deutsche Sprache. [2 ACCUSATIVES]
        The lecturer teaches the students the German language
        ‘The lecturer teaches the German language to the students.‘
Table 2 offers a summary of the results for part 2 of the pretest:

	51 participants, 10 sentences
Total 479 valid answers 
	constructions
	frequency

	Correct pronouns
	251
	52.4%

	Mistakes 
	 
	 

	· Wrong order of objects
	124
	25.9%

	· Discontinuous order of objects
	19
	4.0%

	· Wrong case with dative
	24
	5.0%

	· Wrong case with accusative
	6
	1.3%

	· Lehren with Dat + Acc
	37
	7.7%


Table 2 : Results of the pretest, part 2.
With this task the order of the pronominal objects is the most problematic issue (25.9 %) which does not surprise as the German order is the reverse of the Italian one. Constructions with a verb which requires two accusative complements are a greater challenge (7.7 %) in pronominal form than in nominal form (see above in Table 1, 6.2 %). Complements in the wrong case are not so frequent, for the dative case (5.0 %) and for the accusative case (1.3 %). 4.0 % of the mistakes concern the discontinuous order of the complements, e.g. 
(21) *Großmütter erzählen ihnen gerne ihm.
(lit.)  Grandmothers tell to them gladly to him
To summarize, the empirical tests with the Italian-speaking learners have brought to light several difficulties with the German ditransitive construction. More specifically, the order of the complements with the proper case-marking in the German ditransitive construction constitutes a major challenge especially in pronominal form. This is due to transfer effects from their native language Italian. Moreover, German ditransitive constructions with transfer verbs which require two accusative complements are also problematic for learners. De Knop & Mollica (2023) have focused on the development of a teaching strategy based on syntactic priming and visualization to foster the learning of the correct order of the complements. Therefore, this paper wants to zoom in onto the other problematic issue, namely the use of transfer verbs with two accusative complements. More specifically it wants to address the question of whether a strict valency with two accusative complements reflects the authentic use of these verbs or whether the dative case for the recipient complement is acceptable in some constructional environments. The following section deals with this topic.


5. Argument structure constructions with two accusatives
With the pretest by De Knop & Mollica (2023) as described in the former section, it has become clear that German verbs which express a transfer semantics, but which are used with two accusatives constitute a hurdle for foreign language learners. Before we look at corpus data, we want to see how grammar books, manuals for the learning of German and the scientific literature deal with this issue. Most grammar books (e.g. Helbig & Buscha 1999 or Hentschel & Weydt 2013) just quote a list of verbs which have two accusatives as exceptions to the general rule. No explanation is proposed. The same applies to manuals for learning German. Most of them (i.e. Busca & Szita 2011, level B1-B2; Busca, Szita & Raven 2017, level C1-C2) give a short list with some examples. Not only do they include verbs which express a transfer, like lehren (‘to teach’), abfragen (‘to interrogate’), abhören (‘to intercept’), but also kosten (‘to cost’), nennen (‘to name’), schimpfen (‘to insult’) which do not express a transfer semantics. A more differentiated picture is offered by the Duden Grammatik (2009: 935) which says that with lehren there is a tendency to have the indirect object in the dative, especially in the passive. This is confirmed by Zifonun (1997: 1084) who points to a tendency to replace the accusative case for the recipient by the dative case or even by a prepositional complement. She goes one step further when she claims that the accusative object of the active cannot become the subject in the passive construction if the recipient remains in the accusative case (Zifonun 1997: 1085). She illustrates this with the following example :
(22) *Der englische Walzer wird heute die Mädchen gelehrt.
          The English Waltz is today the girls taught
          ‘Today the girls are taught the English Waltz.‘
However, these claims in grammar books, manuals and the scientific literature remain quite vague, what does ‘tendency’ mean? And is it alright to use the dative for the recipient, does it reflect an authentic way of expression or does it belong to a use which is not standard, but acceptable? To get a more precise and authentic picture, it is necessary to look at corpus data. Here we can quote a first smaller study with corpus data by Lang (2007: 8). He collected 3678 examples with lehren (‘to teach’) in the Deutsches Referenzkorpus (DeReKo) of the Institut für Deutsche Sprache (IDS) in Mannheim which led to 428 hits corresponding to 12 % of all the examples with two accusatives, against 216 hits (= 6 % of all the examples) with the indirect object in the dative and the direct object in the accusative. This smaller study relativized the claims by showing a stronger tendency to use two accusatives, rather than a dative followed by an accusative object. However, because this study did not exploit the information about the status of the construction with the verb lehren with the corpus data, we replicated it (i) to see if we get similar results with other corpus data, namely those found in the Sketchengine and (ii) to determine whether the complements are nominal or pronominal and to further see if the sentence is in the active or passive voice. 
A list of 500 examples with the verb lehren was collected in the German corpus detenten20 of the Sketchengine. All examples were first classified according to the meaning conveyed with the verb lehren, as this verb can have several meanings: 
(a) to teach someone something, e.g. 
(23) Die neue Lehrerin lehrte die Kinder das Stricken.
        The new teacher taught the children the knitting
        ‘The new teacher taught knitting to the children.‘
(b) to work/to teach as a university professor (without a recipient)
(24) An welcher Universität lehrt dieser Professor jetzt?
        At which university teaches this professor now?
        ‘At which university does this professor teach now?‘
(c) to show/to demonstrate something
(25 Die Geschichte lehrt uns, dass es immer wieder Kriege gibt.   
        The history teaches us, that there over and over again wars are 
        ‘History shows us that there are wars over and over again.’
For our corpus-based study we analyzed only those examples with meaning (a). The following Table 3 summarizes the results of the analysis.

	[bookmark: _Hlk125996262]Grammatical analysis
	Number of hits
	Frequency

	Recipient in ACC + Theme in ACC
	20
	7.9

	Recipient in DAT + Theme in ACC
	12
	4.7

	Recipient in ACC
	9	Comment by A: Lang Seite 20, interessant
Es gibt in der empirischen Untersuchung keinen Fall wie unter (56) mit der Person im
Dativ, wo kein Lerngegenstand bezeichnet wird. Andererseits zeigen die 28 F lle mit
der Person im Akkusativ (57), dass eine Zuordnung von DO=Sache und IO=Person
nicht über alle F lle aufrecht erhalten bleiben kann. Die Person ist beim Fehlen des
Lerngegenstandes als direktes Objekt aufzufassen.

Man hat hier eine Agens-Patiens-Perspektive.
	3.5

	Theme in ACC
	64
	25

	Recipient in DAT
	1
	0.4

	Recipient in ACC + subordinate sentence
	39
	15.4

	Recipient unclear case
	23
	9

	Recipient unclear case + subordinate sentence
	20
	7.9

	Passive sentences
	66
	26

	
	254
	100 %


Table 3: Results of the corpus-based analysis of the constructions with lehren

About half of the examples (254) in the collection of 500 examples conveyed the meaning of ‘to teach something to someone’.  The analysis of the corpus data made it possible to get a more differentiated picture with the syntactic variety. As a general tendency, most instantiations with the indirect complement realized the expression of the recipient as an accusative object (26.8 % : if we add 7.9 % + 3.5 % + 15.4 %), but the dative was also possible (5.1 % : if we add 4.7 % + 0.4 %). These results are in line with Lang’s (2007) study, which shows a preference for the accusative case with the indirect complement. But our study goes one step further. Not only did we find instantiations of the construction with the prototypical valency of two nominal or pronominal complements, but also a high percentage of examples with the recipient complement  +  a subordinate sentence, e.g. 
(26)  Sein eigenes dunkles Schicksal als junger Soldat hat ihn gelehrt, sich von der Welt fern zu     halten.
	His own dark destiny as young soldier has him taught to himself from the world keep away 
	‘His own dark destiny as a young soldier has taught him to keep away from the world.‘ 
In these cases, the indirect object is mostly in the accusative (15.4 %) which corresponds to the general tendency with the two objects in the accusative. In 16.9 % of the instantiations it was not possible to determine the morphosyntactic case. This was due to one and the same form both in the accusative and the dative, i.e. uns (1st person plural, ‚us‘) or euch (2nd person plural, ‚you‘). 
	As we saw above, the Duden Grammar (2009: 935) claims that with lehren there is a tendency to have the indirect object in the dative case, especially in the passive. To check this claim we had a closer look at our corpus data. Of all the passive sentences (66), most instantiations (44, frequency of 67 %) had a subject in the nominative which corresponded to the theme expressed with an accusative in the active voice. It could be observed that the recipient is mostly not expressed in the passive sentences, only 3 instantiations (= frequency of 4.6 %) with the recipient in the dative among the 66 passive sentences could be found, namely
[bookmark: _Hlk132874241](27) …ist das die Übung, wo einem [DATIVE OBJECT] gelehrt wird, ein Meister zu sein.
        … is this the exercise, where to someone taught is, a master to be.
        ‘… is this the exercise where one is taught to be a master.‘
(25) Und weiter soll ihnen [DATIVE OBJECT] das Evangelium gelehrt werden.
        And further should to them the Gospel taught be.
       ‘And further the Gospel should be taught to them.’
(26) Wie nennt man es, wenn Kindern [DATIVE OBJECT] das nachweislich Falsche gelehrt wird?
        How calls one it when children the demonstrably wrong taught is
        ‘How do you call it, when children are obviously taught the wrong things?’
Zifonun (1997: 1085) further argues that the theme cannot be expressed by the subject in the passive construction if the recipient remains in the accusative case (Zifonun 1997: 1085). No example of this claim could be found in our corpus data. This does not surprise as the passive voice is often used to make general claims without a specification of the recipient (Eisenberg 2013: 127), as can be seen with the following examples:
(27) Latein wird nicht am Mittwoch gelehrt.
        Latin is not on Wednesday taught.
       ‘Latin is not taught on Wednesday.’
(28) Historisch wurde Zauberei immer in Familien oder familienähnlichen Strukturen gelehrt. 
        Historically was magic always in families or family-like structures taught
        ‘Historically magic has always been taught in families or familiar structures.’
Still, the recipient is often indirectly expressed, i.e. through metonymy. For instance, 19 Instantiations (29 %) contained an adverbial typical of the teaching scenery like in der Schule (‚at school‘), an der Uni (‚at university‘), in der Klasse (‚in the classroom‘), im Unterricht (‘in the course’), e.g. 
(29) In der Schule wurde Russisch gelehrt, von dem wir, Kinder aus deutschen Familien, bei der Einschulung keine Ahnung hatten.
        In the school was Russian taught, of which we, children from German families, at the school enrolment no idea had
	‘At school Russian was taught and we children of German families had no idea of this on the first day at school.’
(30) In allen Sprachkursen wird ein ausgewogener Mix aus Grammatik, Lesen, Schreiben, Zuhören und Vokabular gelehrt.
	In all language courses is a well-balanced mix of grammar, reading, writing, listening and vocabulary taught
	‘In all language courses a well-balanced mix of grammar, reading, writing, listening and vocabulary is taught.’
(31) Diese Zusammenhänge werden heute auf unseren Unis nicht mehr gelehrt.
        These connections are today on our universities not anymore taught
        ‘Today these connections are not taught at university anymore.’
(32) In einigen Bundesländern wird der Unterricht teilweise in länderübergreifenden Fachklassen gelehrt.
	In some states is the instruction partly in cross-state specialized classes taught
        ‘In some states, the instruction takes partly place in cross-state specialized classes.’
The underlined nominal groups are metonymies for the students, the learners, they are related to the domain of teaching. These general claims with adverbials avoid more specific information about the theme or the recipient. This is also a way to avoid a decision about the morpho-syntactic case. 

6. Conclusions and future perspectives 
Our study has focused on the German ditransitive construction and the difficulties linked to its learning for Italian-speaking learners. Two major issues have been detected: (i) the order of the indirect and direct complement, especially when they are expressed in pronominal form and (ii) the case-marking of those complements, especially when they appear with some particular verbs which require two accusatives. The explanations related to these issues in grammar books or manuals for the learning of German remain vague and do not address some possibilities resulting from usage-based data. Our study has demonstrated that it is useful to look at corpus data with the ditransitive construction to get a more authentic and differentiated picture of the possible uses. To summarize, it is possible and acceptable to express the recipient complement in the dative case with those verbs which originally require two accusatives. Still, the corpus data bring to the fore that with these verbs the most current use is the accusative case for the recipient. We have also seen that the corpus data can be exploited to describe the variety of contexts and generalize the uses, for instance with the verb lehren. It is quite common to have passive sentences with this verb accompanied by nominal groups designating a teaching environment like school, university, courses, etc. The verb lehren is also quite often used with a indirect object followed by a subordinate sentence, a valency realization which is not quoted in the grammar books or the manuals.
From a pedagogical perspective, this small study reveals important tendencies for the teaching of the ditransitive construction and brings to light the importance of corpus data for the learning of a foreign language. However, it is still very tentative as it looks at only one verb with two accusatives. In the future it will be important to look at more corpus data with other verbs which are also supposed to require two accusatives (see the list described in Section 3), e.g. abfragen, abhören, wissen lassen, fragen, etc.
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