[bookmark: _Hlk57645998]Title: Reading to write an MA thesis in languages and literatures: Are we educating multilinguals with a monolingual bias?
[bookmark: _Hlk57646124]If multilingualism has long been seen as the co-existence of several monolingualisms, recent studies have highlighted the importance of different models, such as multicompetence (Cummins, 2012) or the plea for a translingual agenda (Seloni, 2014). However, in academic writing, monolingualism seems to be the norm as authors, who often write in English, tend to mainly read and cite works published in English, even in the field of multilingualism (Horner et al., 2011). For scholars, this could in part be attributed  to a citation advantage when references are in English (Gong et al., 2019), but students should ideally be free from these bibliometric pressures. The present paper reports the results of an exploratory study on the role of pluriliteracy in students’ research process for the writing of their MA thesis. 
The eclectic coding (Saldaña, 2016) of 5 fully-transcribed focus groups (n = 28) highlights how language and literature students at a French-speaking university engage in their MA thesis project under the form of a cognitive map that allows fr a global understanding of the processes and beliefs leading students to search for sources in one or several languages. 
[bookmark: _GoBack]The results show that, surprisingly for a programme that requires students to develop an expertise in two (often foreign) languages, most students report reading solely in their language of writing. Students generally lack confidence and face numerous challenges in the first steps of their project. To define their topic, they seem to rely primarily on knowledge previously acquired in content classes and/or on sources proposed by their supervisors. These sources of knowledge then seem to guide their judgment throughout their research process. Monoliterate practices are arguably inherited from their teachers who might promote monoliterate research strategies without being aware of it, but also from the structure of their study programme, in which languages are kept apart and in which multilingual and multicultural competences do not seem central. This presentation will make a case for the promotion of plurilingual competences in higher education, as an effective way to develop multicultural competences and to prevent bibliographical amnesia (Chevrier, 2016, p. 20).
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